The present study aims to investigate the effect of explicit instruction of cohesion and coherence in Iranian EFL learners' writing development. Cohesion and coherence are both important concepts which cover a large number of discourse features of texts that need to be mastered by language learners. The aim, then, is to determine whether the students' writing ability would be improved when teachers explicitly teach these ideas in their classes. In order to achieve the aims, the described methodology has been used. The sample has been randomly chosen from students of English at university level. The results of the Independent-sample T-tests administered showed that for both males and females, the explicit group outperformed the control group and also the higher the proficiency of learners, the better their writing ability. The implication of the study is that ESL/EFL teachers can implement explicit instruction of cohesion and coherence to better teach their students how to write a coherent piece of discourse.
Introduction
The nature of second language writing (L2) has become clearer nowadays. Broadly speaking, we may say that research conducted in the areas of linguistics, psycholinguistics, cognitive psychology, and sociolinguistics has helped us to gain a better understanding of how the ability to write is likely to be learnt. We are now aware that writing is not a decontextualized activity, but rather it is embedded in the cultural and institutional context in which it is produced (Kern, 2000; Hyland, 2002) . Additionally, it involves a dynamic interaction among the three basic elements that play a part in the writing act, namely the text, the writer, and the reader, which require writers' consideration of all them in order to write accordingly (Silva & Matsuda, 2002) . Needless to say, this view of writing has affected its teaching. In particular, it has stressed the key role that the social and contextual factors play in creating a piece of written discourse.
Unarguably, writing has always been regarded as a challenging task for EFL learners as it requires them not only to be aware of English structure, but also to get more information about the properties of English text (Wahby, 2014) . Writing is an important means of communication, especially in academic communities.
Students keep written records of lectures, do written homework, and write summaries and reports. So, as we access those EFL students on the basis of their writing mastery, we have to consider that writing has two perspectives: the structural and the communicative.
Widdowson (2001) distinguishes between writing as
usage and writing as use. He defines the former as "… the use of the visual medium to manifest the graphological and the grammatical system of the language", and the latter as "the use of sentences to build discourse". It is also worth mentioning that any study of language above the sentence is called discourse analysis.
Chiang (1993, 2003) verifies that native speakers'
judgments of the quality of EFL students' writing rely more on discourse features like cohesion and coherence.
Grammatical weaknesses are not counted unless they hinder their understandings of the writer's intended meaning. However, the majority of ESL/EFL students feel that "their only sense of security comes from what they have learnt from grammar" (Leki, 1996: 34).
Hence, one of the major objectives of the current study is to see to what extent Iranian EFL learners can use the ideas of cohesion in their compositions as a writing task.
Truly, students look at writing as an arduous task.
According to Richards & Renandya (2002) We often use pronouns such as she, he, it, his, her, and there to refer to their earlier points. We also use demonstratives such as the, this, that, and those for referential purposes. Another type of reference is a comparative reference in which we use terms such as same, different, and similar to relate current objects with those in the past.
Halliday and Hasan identify several other categories of cohesion. In substitution, we replace one lexical item with another as an alternative to repeating the first.
Ellipsis is a form of cohesion that is really a special case of substitution in which we "substitute" one phrase with nothing. In conjunctive cohesion, we express a relationship between phrases or sentences by using conjunctions such as and, or, but, yet, and so. In Lexical cohesion, a tie is made between one sentence or phrase and another by virtue of the lexical relationships between certain words in the sentence. In the simplest
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instance, we merely reiterate the same word used earlier.
Other forms of lexical cohesion may be based on relationships such as synonymy and hyponymy.
As can be inferred from above, cohesion consists of relating some current expression to one encountered earlier. This is called anaphoric reference. When we use an expression to refer back to something previously mentioned in the discourse, the referring expression is called an anaphor, and the previous referent is called an antecedent. Alternatively, we sometimes use referring expression to point forward, which is called cataphoric reference.
According to Carroll (2007) of all these forms of cohesion, anaphoric reference has commanded the greatest interest among psycholinguists. One reason is that anaphoric reference enables us to explore the role of working memory in discourse comprehension. To understand a simple pair of sentences, we must hold the antecedent is working memory long enough to link it with the anaphor (p. 161).
Unfortunately, most language teachers consider that the mere appearance of cohesive devices in the text should contribute to the quality of text. Besides, it has been noted that traditionally in English, ESL writing research teachers primarily focus on low level features in student writing rather than discourse features in their teaching of writing (Lee, 1998) . On the other hand, Crowhurst 30 students were male and the rest were female. These students were divided into two groups namely, experimental and control group. Those receiving explicit instructions of cohesive devices were named experimental and those receiving no instruction in this regard were labeled as a control group. Besides, based on the scores they got from the Oxford Quick Placement Test, the subjects were divided into two groups according to their proficiency level. Please note the following 
Instrument
The instruments for the current study were an Oxford
Quick Placement Test and a test to examine the students'
writings. It is worth mentioning that the Oxford Quick Placement Test was administered to see the proficiency level of the subjects.
Procedure
As mentioned above, the researcher's aim was to 
Results

Addressing the first research question:
In the first research question we have an independent variable, namely group having two levels (experimental and control) and a dependent variable (score). So, in this case, the use of Independent-samples T-test is warranted.
First, I ran a one-sample Kolmogrov-Smirnov Test to see whether the normality assumption underlying this kind of T-test is met or not. The results obtained from the above tables display that the normality assumption is met. =. 732), the homogeneity assumption is not met either.
International Journal of Advanced Multidisciplinary Scientific Research (IJAMSR) ISSN:2581-4281
Consequently, the sig. (2-tailed) value at the Equal variances not assumed should be considered. The p value here is less than 0.05 demonstrating a statistically significant difference between the two groups of females. Additionally, using Eta-squared formula, the obtained value is .43. Thus, as Cohen puts it, the result shows a large effect size as well.
Addressing The Second Research Question
Firstly, a one-sample Kolmogrov-Smirnov Test was conducted to see whether the normality assumption is met. 
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Considering table 11, because the sig. value in the Levene's Test for Equality of Variances is above 0.05 (p=.377), the homogeneity assumption is violated, thus we need to consider the row in Equal variances not assumed. Here because the alpha value is less than 0.05 (p=0.001), we can see that the difference between the two groups in terms of proficiency is statistically significant. To examine to effect size of this significant difference, eta squared formula was used. The obtained value is.32 which is a large effect size based on Cohen's (1988) interpretation. All in all, the results show that the more proficient one is, the better he/she can write.
Discussion
The results of the current study showed and proved that 
Limitations of the study
The internal validity of the study, as far as less proficient learners are concerned, might be affected by L1 interference. Some students, despite having good cohesive knowledge, might have applied their knowledge of cohesive devices in L1 to L2 (negative transfer). This might be the reason behind some repeated errors.
Conclusion
This study was conducted to examine the effectiveness of explicit instruction of the ideas of cohesion and coherence in Iranian EFL learners' writing development.
The results of the first Independent-samples T-test displayed that the experimental group outperformed the control group showing the effectiveness of explicit instruction of cohesive devices. Besides, the results of the second Independent-samples T-test demonstrated that there is a significant difference between subjects in terms of proficiency indicating that the more proficiency of a learner is, the better can he/she write a unified and coherent text. Thus, ESL/EFL teachers, at least as far as writing is concerned, should explicitly teach the ideas of cohesion and coherence to their students so that they can write a more unified and coherent text.
